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     The following is a description of a content-based, 
integrated-skills course syllabus developed for advanced English 
students enrolled in the Freshman English Program at Asia 
University. The classes met four times per week for a period of 
45 minutes per class. 
     At the beginning of this year, I chose a content-based 
literature textbook for my Level 1 Freshman English class, 
hoping it would challenge them and open their minds to the world 
of literature in English. By the end of the first semester, 
however, I sensed that my students were losing interest in the 
material and finding some of the concepts too difficult to 
grasp. I also felt that the material was emotionally too mature 
for my students and lacked structure. Another problem was the 
emphasis on reading and writing skills and the absence of 
structured listening practice. I decided to admit to both 
myself and the students that the textbook was too difficult and 
inappropriate. 
     Having decided not to use the textbook, I set out to modify 
my plans for the year. Rather than try to piece together 
existing materials, I chose to develop an integrated-skills 
syllabus based on student-generated materials. I wanted this 
syllabus to provide learning experiences on two levels: the 
students would learn by teaching, and the students would learn 
from their peers. 
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      The syllabus was designed to include a student project. 
For this assignment the students would experience working 
closely with a partner, researching a topic in the library, 
writing a comparison-contrast essay, and giving an oral 
presentation about the topic to the whole class. Although the 
culminating activity of the project was the oral presentation, 
the activities leading up to the oral presentation included work 
in various skill areas and an introduction to academic skills. 
      The following is a detailed description of the project
which includes: Objectives, The Assignment, The Presentations, 
Follow  Up to the Presentations, Weekly Activities, Possible 
Modifications and Conclusion. 
Objectives 
      The objectives for this project can be divided into three 
categories: 1) review of previously learned skills, 2) academic 
skills, and 3) personal-growth. 
      The skills that had been learned during the first semester 
included: using a mind map to generate ideas before writing, 
understanding and creating the components of a five-paragraph 
essay, writing and revising a five-paragraph essay, preparing 
for and giving an oral presentation to a small group, and 
creating and effectively using a visual aid. 
     The academic-skills objectives included using library 
facilities to gather information about a topic, using a mind map 
in conjunction with an outline to generate and organize ideas 
before writing, writing a five-paragraph, comparison-contrast 
essay, using idea markers (Olsher, 1996) effectively in a 
comparison-contrast essay, and following the rules of 
punctuation for idea markers (words for adding ideas, such as 
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"besides" and "furthermore ," expressions for contrasting ideas, 
such as "on the other hand" and "although," and words for 
ordering ideas, such as "first" and  "finally"). The objectives 
also included writing comprehension questions based on the 
content of the essay, using two new vocabulary words, preparing 
for and giving an oral presentation to a large group, developing 
fluency skills, creating or obtaining and effectively using two 
audio and/or visual aids, and taking notes during the 
presentations. 
      The third group of objectives centered on personal growth. 
I hoped to create an environment in which the students would be 
empowered, so they were given the responsibility of making their 
own decisions concerning who their partner would be and which 
topic they would research and write about. I also wanted to 
create an environment in which the students would take risks. 
Another goal was for the students to use English for real-life 
communication. The students were also expected to negotiate, 
make compromises, and share responsibilities with a partner. 
Finally, I hoped that the students would be able to draw upon 
their personal, work, and educational experiences as sources of 
information for their presentations. 
The Assignment 
      Work completed for the project was worth 30 percent of the 
semester grade. Twenty percent of this grade was based on 
submission of a typed rough-draft and second draft of the 
following: 1) an information sheet (containing the presentation 
title, the date of the presentation, the group  members° names, 
two sources of information, two audio and/or visual aids, two 
vocabulary words with definitions, and three comprehension 
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questions about the  presentation); 2) an outline of a five-
paragraph comparison-contrast essay; 3) a five-paragraph 
comparison-contrast essay, (with idea markers used to add and 
contrast ideas underlined, and idea markers used for ordering 
ideas double underlined); and 4) a ten-minute oral presentation . 
      Ten percent of the semester grade was based on a written 
test that was given after all of the presentations had been 
completed. It included comprehension questions and true-false 
questions about the content of each presentation, as well as 
fill-in-the-blank vocabulary sentences. 
      In order to complete the above-mentioned assignment, the 
students also had to go to the library with a partner and obtain 
two sources of information, locate or create and use two audio 
and/or visual aids, practice giving the presentation to a small 
group, give the presentation to the whole class, and take notes 
during the other presentations. 
The Presentations 
      When it was time to start the presentations, the chairs in 
the classroom were arranged lecture-hall style . Two desks and 
chairs were placed at the front of the room (for the presenters 
to use),  and the remaining chairs and desks were arranged in 
rows creating a semi-circle configuration . I thought this type 
of arrangement would create a less formal atmosphere and be 
conducive to discussion. 
      Since using two new vocabulary words was part of the 
assignment, I asked all of the groups to write their words and 
definitions in large print on a piece of A3-size paper . At the 
beginning of each presentation, I took a few minutes to explain 
the words and definitions to the class, and I also introduced 
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the presenters, their topics,  and the three main points they 
would discuss. Introducing the vocabulary words, the topic, and 
the main points to be discussed was an important step because it 
familiarized the listeners with the topic and stimulated 
cognitive schema. 
     One of the main goals of this project was to improve 
speaking skills, specifically fluency skills. Since I believed 
that giving the oral presentation was an opportunity to build 
these skills, I encouraged the students to use their outlines as 
a guide rather than to reading their essays word for word. 
Realizing that this was a difficult assignment, I scheduled 
three days for the students to practice giving their 
presentations in small groups. 
     The listeners were encouraged to ask questions during or 
after the presentations to either clarify what had been said, or 
to learn more about the topic. Each student who asked a 
question was awarded additional points. 
Follow Up to the Presentations 
     When the presentations had been completed, all of the 
comprehension questions and vocabulary words were compiled. The 
students were given two class periods to review this material. 
Small groups were organized so that presentation partners did 
not work together, thus helping the members of each group to 
find the answers to the comprehension questions and the 
definitions for the vocabulary words. 
      I found that completing the review worksheet was a positive 
experience because it gave the class an opportunity to remember 
key points about each presentation. It also gave members of the 
class a chance to be authorities on questions pertaining to 
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their topics. When it was time to check the answers as a whole 
class, I confirmed each answer with the members of the group who 
had written the questions. 
      Finally, after the review worksheet had been completed, the 
students took an open-book written test. I felt that it was 
fair to allow the students to use their notes, since taking 
notes was one of their responsibilities as listeners. 
Weekly Activities: 
Week One 
      The project responsibilities were explained on the first 
day. After the project had been explained, the first lesson was 
a lecture on the similarities and differences between outlines 
and mind maps. Since the students had already learned how to 
use a mind map, the main focus of the lecture was how outlines 
are used, including how major ideas, supporting ideas, and 
details are organized. The system of using roman numerals, 
letters and numbers was also explained. In order to help 
students grasp this concept, a sample outline for a paragraph, 
which had been used the previous semester, was made available 
for the students to read. Finally, each student was asked to 
write an outline for one of their own previously written essays. 
      After the students had completed an outline for their
essay, they worked with a partner to check the organization of 
their work. Each partner brought one copy of their outline and 
one copy of their essay to class. First, the partners exchanged 
outlines. Then one partner (A) read his/her essay , while the 
other partner (B) read the corresponding outline . B listened 
while A read and checked-off each item on the outline as he/she 
heard it. When A finished reading his/her essay, he/she checked 
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with B to see if all of the items on the outline had been 
checked-off. If any items had not been checked off, the 
students worked together to identify and correct the problem. 
Next, B read his/her essay while the A read B's outline and 
 checked-off each item as he/she heard about it. This activity 
(from Terre Passero, 1995 Asia University) was short, but it 
gave the students a chance to practice speaking, reading, and 
listening skills. 
Week Two 
      The lessons during the second week focused on note-taking 
skills. First, I explained that note-taking skills could be 
used effectively in any class and that notes are not only a 
valuable record of what goes on in a class but also a useful 
resource for review before a test. Next, I told the students to 
use the outline system they had learned to take notes during a 
lecture. The sub-topics of the lecture were Before a lecture, 
Taking notes in class, What to do if the teacher talks too fast, 
What to do after class, and General study habits (See Appendix 
 A). A  cloze worksheet for the same lecture was distributed 
after the lecture to verify that all of the main points had been 
understood and recorded. When the students had completed the 
worksheet they had a copy of all of the information presented in 
class. 
Week Three 
      During week three, the students learned about comparison-
contrast essays. First, we reviewed writing skills that had 
been learned during the first semester. Next, I explained the 
purpose and function of a comparison-contrast essay. A sample 
comparison-contrast essay, Tokyo Then and Now, (Esposito and 
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 Hilderbrandt, 1995) was made available to the students . Then, I 
introduced three groups of idea markers that the students were 
expected to use in their essays. In order to teach this 
concept, I adapted exercises from Worlds Within Reach, North 
 (Esposito and Hilderbrandt, 1995) and Words In Motion (Olsher , 
 1996). In addition, the punctuation rules for idea markers were 
explained. When both worksheets were completed , the students 
were asked to look at the sample essay again and identify where 
and how the idea markers had been used. 
Week Four 
      During week four, I gave a sample presentation and the 
students started work on their essays and outlines . For the 
sample presentation, I used the essay Some Differences Between 
American and Japanese Company Workers (Bailey , 1995) as the 
basis for my presentation. I typed an information sheet , an 
outline, and the essay, all of which were made available to the 
students. I also used two video clips as visual aids . 
      Going through the process of choosing a topic , writing an 
outline, modifying an essay, finding two visual aids and giving 
an oral presentation was an important experience for me because 
it helped me to get in touch with what the students were 
experiencing and the actual process of completing the work 
involved in this project. I also discovered that it was 
necessary (even as a native speaker) to practice giving the 
presentation a couple of times before I was able to use my notes 
as a guide, rather than reading from the essay . 
      The students used the time during this week to go to the 
library and do research. I had requested that the students 
choose their partners and submit two topic choices to me before 
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going to the library to do research. This was necessary in the 
event that information and/or audio or visual aids about a 
chosen topic would not be available. After all of the groups 
had gone to the library to get some information, they met with 
their partners to brainstorm ideas and write the outlines. 
 Week Five 
     During week five, the students used the class time to write 
their outlines and essays. All of the groups were required to 
meet with me in class to discuss their ideas and outlines before 
beginning the essays. I used this time to monitor their progress 
and to help them clarify their ideas and the organization of 
their outlines. 
Week Six 
      During week six, the students completed their outlines and 
essays. Both were submitted, along with the information sheet, 
for comments and corrections.  When the materials had been 
returned, the students wrote a second draft. The students also 
used this time to decide on each partner's responsibilities and 
to prepare the audio and/or visual aids. 
Week Seven 
      During week seven, the students were given three days to 
practice giving their presentations to other groups. The class 
was divided into groups of four and each group had at least two 
opportunities per day to practice giving their presentations. 
Although many students wanted to read from their essays, I 
insisted that they try to use the outline as a guide, as reading 
from the essays would not help build fluency skills.
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Weeks Eight and Nine 
      The presentations took place during weeks eight and nine , 
an average of two presentations per day. Before each 
presentation, I introduced each group, their topic, their three 
main points, and their vocabulary words. After each group 
finished, the audience had a chance to ask questions. The rest 
of the time was used to provide further clarification on any 
confusing points and to comment upon any particularly 
interesting issues. 
Week Ten 
      During week ten, the students completed the review 
worksheet and took a written test based on the material covered 
in the presentations. 
Possible Modifications 
      This project could be lengthened or shortened, depending on 
the setting. If a teacher wanted to lengthen this project, one 
presentation could be scheduled per day and follow-up activities 
about the topic could be developed by the teacher or the 
students. If a teacher wanted to shorten the project, three 
presentations could be scheduled per day, and a handout 
containing all of the presentation titles, main points , and 
vocabulary words could be prepared and distributed in advance . 
Conclusion 
      This project was a positive experience for all of the 
students because it was fun and educational . I perceived an 
increased sense of responsibility in the students which was 
manifested in quality work, improved attendance , and genuine 
interest and participation in each other's presentations . 
Working in a student-centered classroom, which many of them had 
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had little previous experience, also seemed to be an enjoyable 
experience. 
      The students' topics were impressive as they ranged from 
serious, educational, to fun. For example: "Japanese Criminal 
Law and New York State Law," "Children's Rights in Developing 
Countries," "Women's Roles in Japan Now and in the 1950's," 
"Smokers and Nonsmokers," "Transportation Systems in the US and 
Japan," "Divorce in America and Japan," "Playing Now and 
Before," "Korean and Japanese Culture,"and "Coca Cola and Pepsi 
Cola." The use of realia, for example flags, tokens, foods, 
drinks, and clothing, as visual aids was also impressive as it 
made the presentations come to life. 
      This project is just one way in which to teach academic 
skills. However, this project is beneficial for the students 
because it is student-generated, content-based, and provides 
integrated-skills practice. Because of this project, my 
students expanded their vocabularies, learned about various 
topics, and gained some useful skills that they will be able to 
use in future English classes and in other academic settings.
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Appendix A: Note-taking and Study Skills 
 (Adapted from Eggers, S. 1994) 
I. Before a lecture 
      A. Prepare for class 
            1. complete homework assignments 
      B. Review your notes from the previous class 
      C. Bring the appropriate materials 
            1. notes from previous classes 
            2. a loose-leaf binder or notebook 
            3. pen, pencil, eraser 
           4. the textbook 
            5. previous hand-outs 
           6. a dictionary 
      D. Choose your seat carefully 
            1. sit where you can see the board , TV or OHP             2
. sit where you can hear the lecture 
            3. sit where you will feel free to ask questions and 
                 get involved in the lecture 
II. Taking notes in class 
      A. Write the appropriate information at the top of the pa
per            1 . the name of the class 
          2. the date 
            3. the page number or unit number , if necessary 
      B. Copy as much information from the board as possible 
           1. vocabulary words 
          2. diagrams 
          3. charts 
     C. Determine the main points of the lesson 
     D. Use colored pens or markers to highlight important ideas 
     E. Leave space in the margins 
           1. use the space to write down important words 
           2. use the space to write down questions 
III. What to do if the teacher talks too fast 
     A. Take extra time to prepare for class 
     B. Write down the most important words and ideas  only 
           1. don't try to write down everything , it will be a 
                 waste of time 
           2. use your own system of abbreviations 
     C. Ask the teacher to speak more slowly 
     D. Ask as many questions as possible 
           1. ask questions during class about what you don't 
                  understand 




      3. compare notes with your classmates after class 
E. Use a tape recorder in class 
      1. get permission first 
What to do after class 
A. Review your notes within 24 hours 
B. Recopy your notes and fill in missing information 
C. Check the text for additional information, if possible 
General study habits 
A. Choose your study area carefully 
     1. choose a quiet place
      2. make sure it is a place where you will really study 
B. Set goals for study time 
      1. decide what is most important to accomplish 
     2. decide how long you will work 
C. Study with a friend if it is helpful 
D. Make a study schedule 
      1. reserve time in your daily schedule and use the time 
           to study 
E. Take a break from time to time 
      1. rest your eyes and your brain 
F. Vary your activities 
G. Reward yourself when you are finished
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